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AUN  Q ual i ty  Assurance

Benefit of AUN-QA for higher Education in  ASEAN



AUN Thematic Networks



AUN Quality Assurance Project

AUN Goal for Higher Education Quality



Purposes	
  of	
  the	
  AUN-­‐QA	
  Assessment:
Ø To have an agreed quality framework and criteria of
QA in Higher Education in ASEAN (to anticipate
ASEAN Community 2015)

Ø To strengthen internalQA and improve the quality
Ø Recognition of education programme across member
universities (for credit transfers, joint degree,
mobility of staff and students, etc)

Ø To uplift the quality of the ASEAN HE in education,
researchand services

Titi	
  Savitri	
  Prihatiningsih-­‐BPK	
  FK	
  UGM 12

HRK	
  German	
  Rector’s	
  Conference



Initiated 

Aims 

AUN  Q ual i ty  Assurance

Evolution of AUN-QAKuala	
  
Lumpur	
  
AUN-­‐QA	
  
Criteria	
  	
  
(2004)

Kuala	
  
Lumpur	
  
AUN-­‐QA	
  
Policies

(2001)

Bangkok	
  
Accord	
   on	
  
AUN-­‐QA
(2000)



AUN  Q ual i ty  Assurance

In the Bangkok Accord , AUN Member Universities agreed to:

Evolution of AUN-QAKuala	
   Lumpur	
  
AUN-­‐QA	
  
Criteria	
   	
  
(2004)

Kuala	
   Lumpur	
  
AUN-­‐QA	
  
Policies

(2001)

Bangkok	
  
Accord	
  on	
  
AUN-­‐QA

(2000)



facilitate

ASEAN U nive rsity  Ne tw o rk  ( AU N)



BEBERAPA	
  ALASAN	
  MENGIKUTI	
  AUN	
  ASSESMENT
1. AUN	
  Bukan akreditasi;	
  tetapi sertifikasi	
  berupa assesment

process;	
  untuk mendapatkan feedback	
  posisi Prodi
terhadap Standar AUN.	
  

2. AUN	
  – QA	
  disusun mengacu ke standar akreditasi
Internasional,	
   disusun oleh pakar-­‐pakar QA	
  ASEAN	
  
dimotori oleh NUS

3. Bertujuan untuk meningkatkan/menyamakan kualitas
standar Universitas di ASEAN

4. Untuk kemudahan proses	
  ASEAN	
  creadit earning/credit	
  
transfer

5. Anggota AUN	
  dan Prodi yang	
  telah di-­‐asses	
  AUN;	
  
mahasiswanya bisa mengikuti program	
  kredit transfer	
  
dengan universitas2	
  anggota AUN

6. Jembatan	
   	
  untuk	
  menuju	
  ke	
  level	
  internasional
7. Kerjasama AUN	
  dikembangkan ke Jepang, China,	
  EU
8. Kesadaran	
   	
  mutu



AUN-­‐QA	
  certification



Quality Assurance	
  in	
  Higher Education

• Internal	
  Quality	
  Assurance
• External Quality Assurance

-­‐ Accrediation
-­‐ Certification
-­‐ Audit

18



Certification	
  AUN
• Type	
  of	
  certification:

-­‐ Instiutional
-­‐ Program	
  :	
  undergraduate

• Fokus	
  on	
  quality	
  improvement	
  process
• Outcome	
  based	
  assessment
• Discipline:	
  All

19



Input-­‐Output	
  Based	
  Education

quantitative  grades  of  
students

Infrastructure  facilities

faculties

lab  equipment

financial  resources

Number  of  quality  of  
students

Number  of  students  
graduating

success  rate  of  
students

Programm
e/Instituti

on

Measureable  Input Measurable  Outputs

Karnakata,	
  2015



Outcome	
  Based	
  Education	
  (OBE)

Starting	
  with	
  a	
  clear	
  picture	
  of	
  what	
  is	
  
important	
  for	
  students	
  to	
  be	
  able	
  to	
  do…

Then	
  organizing	
  the	
  curriculum,	
  
delivery	
  and	
  assessment to	
  make	
  
sure	
  learning	
  happens	
  and	
  LO	
  
achieved…



Outcome	
  Based	
  Education	
  (OBE)
• OBE is the education process that focused at
achieving the certain specified concrete outcome
(results oriented knowledge, ability and
behavior).

• OBE is a process that involves the restructuring of
curriculum, assessment and reporting practices in
education to reflect the achievement of high
order learning and mastery rather than
accumulation of course credits.

22



OBE	
  
(Education)

OBC
(Curriculum)

What	
  the	
  student	
  
should	
  	
  be	
  able	
  to	
  
do?

OBLT
(Learning	
  &	
  Teaching) OBA

(Assessment)

How	
  to	
  make	
  the	
  
student	
  achieve	
  the	
  
outcome?

How	
  to	
  measure	
  what	
  
the	
  student	
  has	
  
achieved?

Outcome  Based  Education

Attributes

Karnakata,	
  2015



Outcome	
  Based	
  Education

24
http://cei.ust.hk/t



Key	
  constituents	
  of	
  Outcome	
  based	
  Education

MissionVision

d
e
s
i
g
n Graduate

Attributes

Karnakata,	
  2015



WHY	
  “Outcome-­‐based	
  Education	
  (OBE)
• More	
  directed	
  &	
  coherent	
  curriculum,	
  
• Graduates	
  will	
  be	
  more	
  “relevant”	
  to	
  industry	
  &	
  
sector,	
  other	
  stakeholders	
  and	
  society	
  ,	
  

• Continuous	
  Quality	
  Improvement	
  is	
  an	
  inevitable	
  
consequence	
  of	
  OBE.	
  

• No	
  OBE	
  =	
  very	
  difficult	
  to	
  get	
  international	
  
accreditation/certification	
  

26



Outcome based education
èOutcame based delivery and assessment

27http://assessment.uconn.edu/why/



Outcome based education (OBE)
IT’S	
  NOT	
  WHAT	
  Academic	
  Staff	
  

TEACH,	
  (In	
  this	
  case	
  there	
  is	
  no	
  need	
  to	
  program	
  
outcomes	
  and	
  program	
  educational	
  objectives)	
  

OBE	
  is	
  WHAT	
  Students	
  
ACHIEVE	
  (LEARNED	
  Acquirements	
  after	
  completion	
  a	
  

course	
  or	
  program)

28



2.	
  Learning	
  design

29(Felder&Bert  dalam  Samadi,  2015)



AUN	
  Criterias



AUN-­‐QA	
  Models	
  for	
  Higher	
  Educatio



AUN-­‐QA	
  Model	
  for	
  Institutional	
  Level



AUN-­‐QA	
  Model	
  for	
  IQA	
  System



Comparison	
  of	
  	
  	
  3	
  versions	
  criterias



AUN-­‐QA	
  Model	
  for	
  Programme Level	
  (3rd)



Ong,  2012



Re
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nc
e	
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Structure	
  of	
  each	
  criteria	
  (in	
  the	
  manual)	
  

• AUN	
  –QA	
  standard:	
  requirements	
  for	
  each	
  
criteria	
  to	
  meet	
  the	
  AUN-­‐standard

• Checklist:	
  assesment/evaluation	
  points
• Explanation	
  of	
  criteria
• Diagnostic	
  questions:	
  list	
  of	
  questions	
  that	
  
help	
  the	
  team	
  to	
  develop	
  the	
  AUN-­‐SAR	
  and	
  
the	
  assessor	
  to	
  find	
  the	
  evidence	
  in	
  meeting	
  
w.	
  the	
  criteria

• Sources	
  of	
  Evidence

38



1.	
  Expected	
  Learning	
  Outcome

39

AUN-­‐ Criteria

Criteria/standard:



Structure	
  of	
  the	
  AUN	
  QA	
  Criteria

Sources	
  of	
  Evidences

Diagnostic	
  Questions

Explanation

Checklist	
  

Definition	
  of	
  Criteria

40Titi	
  Savitri	
  Prihatiningsih-­‐BPK	
  FK	
  UGM



Criteria 1:Expected	
  Learning Outcome (ELO)

41

Vison,	
  mission	
  
Programs	
  Profile



c.	
  Checklist

42



Outcomes	
  Pyramid:	
  Goals,	
  Objectives	
  and	
  Outcomes

43http://assessment.uconn.edu/



Goals,	
  Objectives,	
  and	
  Outcome

44http://assessment.uconn.edu/



Assessment	
  plan

45

Student  learning outcomes,  should  derive  from  the objectiveswhich  flow  from  
the goals andmission of  the  program. An Assessment  Plan includes  all  these  
components  and  focuses  on  the  assessment  of  each  learning  outcome  and  
how  the  evaluation  of  the  results  of  the  assessment  are  used  for  program  
improvement (http://assessment.uconn.edu/,  2015)



d.	
  Diagnostic	
  Questions

46



e.	
  Sources	
  of	
  Evidence

47

� Programme and	
  course	
  specifications
� Course	
  brochure	
  and	
  prospectus	
  or	
  
bulletin
� Skills	
  matrix
� Stakeholders’	
  input
� University	
  and	
  faculty	
  websites
� Curriculum	
  review	
  minutes	
  and	
  documents
� Accreditation	
  and	
  benchmarking	
  reports



3.	
  Programme	
  Structure	
  and	
  Content

48

Criteria/standard:



b.	
  Checklist

49



50

c.	
  Structured-­‐ Curricullum

ELO	
  at	
  
Program	
  
level

Course	
  
LO

Staff	
  quality	
  &	
  
infrasructures

Student	
  
assessmnet	
  
methods

Teaching	
  
methods



c.	
  Structured-­‐Curriculum
• Constructive	
  alignment	
  between	
  the	
  courses,	
  
teaching	
  and	
  learning	
  also	
  assessment	
  
methods

• Constructive	
  alignment	
  includes:
üdefining	
  ELOs	
  that	
  are	
  measurable;
ü selecting	
  teaching	
  and	
  learning	
  methods	
  that	
  are	
  
likely	
  to	
  ensure	
  that	
  the ELOs are	
  achieved;	
  and

ü assessing	
  how	
  well	
  the	
  students	
  have	
  achieved	
  the	
  
ELO	
  as	
  intended.



4.
	
  Te

ac
hi
ng

	
  a
nd

	
  Le
ar
ni
ng

	
  
Ap

pr
oa

ch



The	
  Learning	
  Pyramid	
  



b.	
  Checklist



5.	
  Student	
  Assessment



b.	
  Checklist



c.	
  Evident

• Samples	
  of	
  in-­‐course	
  assessment,	
  project	
  
work,	
  thesis,	
  final	
  examination,	
  etc.

• Rubrics
• Marking	
  scheme
• Moderation	
  process
• Appeal	
  procedure
• Programme and	
  course	
  specifications
• Examination	
  regulations



Assessment	
  process:	
  Program	
  level

58

rogram faculty	
  
develop/refine	
  program	
  

learning	
  outcomes	
  

Program	
  faculty	
  
plan/refine	
  assessments	
  
&	
  performance	
  criteria	
  

aculty collect	
  evidence	
  
throughout	
  the	
  program	
  
on	
  student	
  learning	
  

Assessment	
  committee	
  
analyzes	
  evidence	
  &	
  

compares	
  to	
  
performance	
  criteria	
  

Program	
  faculty	
  make	
  
decisions	
  based	
  on	
  

evidence	
  

Program	
  faculty	
  
implement	
  &	
  enhance	
  
curriculum	
  &	
  program	
  

activities	
  

Samadi,	
  2015



59

Assessment	
  Tools

• Exit	
  surveys,	
  Exit	
  interviews	
  (P)
• Alumni	
  surveys	
  and	
  interviews	
  (P)
• Employer	
  surveys	
  and	
  interviews	
  (P)
• Job	
  offers,	
  starting	
  salaries	
  (relative	
  to	
  national	
  
benchmark)	
  (P)

• Admission	
  to	
  graduate	
  schools	
  (P)
• Performance	
  in	
  group	
  and	
  internship	
  assignments	
  (P,C)
• Assignments,	
  report	
  and	
  tests	
  (P,C)

P:	
  Program	
  	
  	
  C:	
  Course



60

Assessment	
  Tools	
  (cont…)

• Student	
   surveys,	
  individual	
  and	
  focus	
  group	
  interviews	
  (P,C)
• Peer-­‐evaluations,	
   self	
  evaluations	
  (P,C)
• Student	
   portfolios	
  (P,C)
• Behavioral	
  observation	
  (P,C)
• Written	
  tests	
  linked	
  to	
  learning	
  objectives	
   (C)
• Written	
  project	
  reports	
  (C)
• Oral	
  presentation,	
   live	
  or	
  videotape	
  (C)
• Research	
  proposals,	
  student-­‐formulated	
   problems	
  (C)
• Classrooms	
  assessment	
  techniques	
  (C)

P:	
  Program	
  	
  	
  C:	
  Course



Assessment	
  methods
Direct	
  Assessment	
  (measure	
  
the	
  learning	
  results	
  )

• Exam
• Homework
• Quizz
• Prac.	
  report
• Thesis
• Etc
èscoring	
  rubrics

In-­‐direct	
  Assessment	
  
(measure	
  the	
  impression	
  of	
  
learning)	
  	
  	
  

• Survey	
  (in	
  &	
  external)	
  
• FGD	
  

61

Both	
  assessment	
  methods	
  are	
  complamented each	
  others	
  	
  è have	
  to	
   carried	
  out



Sample  Program  Outcome:  Student  can  Work  Effectively  in  Teams

Unsatisfactory
1

Developing
2

Satisfactory
3

Exemplary
4

Score

Research & 
gather 
information

Does not collect 
any information 
relating to the topic

Collects very 
limited 
information; 
some relate to 
the topic

Collects some 
basic 
information; 
most refer to the 
topic

Collects a great 
deal of 
information; all 
refer to the topic

Fulfill team’s 
roles & duties

Does not perform 
any duties assigned 
to the team role

Performs very 
little duties

Performs nearly 
all duties

Performs all 
duties of 
assigned team 
roles

Shares work 
equally

Always relies on 
others to do the 
work

Rarely does the 
assigned work; 
often needs 
reminding

Usually does 
the assigned 
work; rarely 
needs reminding

Always does the 
assigned work 
without having 
to be reminded.

Listen to other 
Team mates

Is always talking; 
never allows 
anyone else to 
speak

Usually does 
most of the 
talking; rarely 
allows others to 
speak

Listens, but 
sometimes talk 
too much

Listens and 
speaks a fair 
amount



Sample.	
  of	
  Oral	
  Communication	
  Rubrics	
  
Performance Area 3: Exceeds Standards 2:  Meets Standards 1:  Fails to Meet Standards Score
Organization Presenter follows logical sequence 

and provides 
explanations/elaboration.

Presenter follows logical sequence, 
but fails to elaborate.

Presenter does not follow logical 
sequence (jumps around in 
presentation).

3       2        1

Eye Contact Presenter seldom returns to notes, 
maintaining eye contact with 
audience throughout the 
presentation.

Presenter maintains eye contact with 
audience most of the time, but 
frequently returns to notes.

Presenter reads most or all of report, 
making little to no eye contact with 
audience.

3       2        1

Delivery Presenter speaks clearly and loud 
enough for all in audience to hear, 
makes no grammatical errors, and 
pronounces all terms correctly and 
precisely.

Presenter’s voice is relatively clear, 
but too low to be heard by those in 
the back of the room.  Presenter 
makes several major grammatical 
errors, and mispronounces some 
terms.

Presenter mumbles, mispronounces 
terms, and makes serious and 
persistent grammatical errors 
throughout presentation.  Presenter 
speaks too quietly to be heard by 
many in audience.

3       2        1

Conclusion: Effectively summarizes the 
presentation and provides a sense of 
closure.

Provides an adequate summary &/or 
recommendation that is reasonable 
given the information/analysis 
presented.

Weak or no conclusion provided (it 
is too vague to be of any practical 
value) or the recommendation is 
weakly related to the analysis.

3       2        1

Responsiveness:
a) Q&A

b) time

Addresses all questions in a manner 
that demonstrates a thorough 
command of the topic(s) of the 
presentation.

Speaker uses the allotted time 
effectively.  Finishes on time.

Presenter demonstrates an ability to 
address most questions in a 
thoughtful and effective manner.

Speaker finishes on time but has to 
rush through last points to finish on 
time.

Presenter cannot address basic 
questions about the topic or 
addresses them in a superficial 
manner.

Speaker does not finish on time or 
finishes well before allotted time.

3       2        1

Multimedia 
Support and
Visual Aids: Charts,
animation, graphs, 
handouts,
posters, videos, slides, 
sound

Presentation includes a balanced use 
of appropriate multimedia that 
enhances the overall presentation 
(easy to read, attractive, informative, 
and error free).

Presentation includes limited multi-
media that enhance the overall 
presentation.  Easy to read and 
informative, but not outstanding.

Presentation includes little or no 
multimedia or uses it in distracting 
or ineffective manner (difficult to 
read, has errors &/or typos, etc.).

3       2        1



Program Educational Objectives(PEOs)

Program Outcomes (POs)

Course Outcomes (COs)

Upon 
graduation

Upon 
course completion 

Few years after 
Graduation – 4 to 5 years 

When	
  to	
  Assess



SAR	
  Development	
  Approach



Ong,  2012

or    PDCA





PDCA  APPROACH

Plan
Do
Check
Act

P

D

C

A



SAR	
  Contents

69



SAR	
  Contents

70



Scoring	
  Scale

71

64 | P a g e  

To prepare a creditable and objective report, the assessment team has to verify the 
evidences gathered and agree on the strengths and weaknesses of the QA practices 
adopted by the university. Next is to establish the gaps against the AUN-QA criteria 
and suggest areas for improvement.  Based on the findings, the assessment team 
has to establish and agree on the level of performance or rating. Any differences 
should be resolved through factual and objective evidences against the best known 
practices. Reconciliation of ratings of common criteria across programmes should be 
carried out to ensure consistency of results.   
 
A 7-point rating scale is used for AUN-QA assessment. It provides universities and 
assessors an instrument for scaling their verdicts and to see how far they have 
progressed in their AUN-QA journey. The 7-point rating scale is described below. 
 
Rating Description 

1 Absolutely Inadequate 
The QA practice to fulfil the criterion is not implemented. There are no plans, 
documents, evidences or results available. Immediate improvement must be 
made. 

2 Inadequate and Improvement is Necessary 
The QA practice to fulfil the criterion is still at its planning stage or is inadequate 
where improvement is necessary. There is little document or evidence available. 
Performance of the QA practice shows little or poor results. 

3 Inadequate but Minor Improvement Will Make It Adequate 
The QA practice to fulfil the criterion is defined and implemented but minor 
improvement is needed to fully meet them. Documents are available but no clear 
evidence to support that they have been fully used.  Performance of the QA 
practice shows inconsistent or some results.  

4 Adequate as Expected 
The QA practice to fulfil the criterion is adequate and evidences support that it has 
been fully implemented.  Performance of the QA practice shows consistent results 
as expected. 

5 Better Than Adequate 
The QA practice to fulfil the criterion is better than adequate. Evidences support 
that it has been efficiently implemented. Performance of the QA practice shows 
good results and positive improvement trend. 

6 Example of Best Practices 
The QA practice to fulfil the criterion is considered to be example of best practices 
in the field. Evidences support that it has been effectively implemented.  
Performance of QA practice shows very good results and positive improvement 
trend. 

7 Excellent (Example of World-class or Leading Practices) 
The QA practice to fulfil the criterion is considered to be excellent or example of 
world-class practices in the field. Evidences support that it has been innovatively 
implemented. Performance of the QA practice shows excellent results and 
outstanding improvement trends.  

In assigning rating to criterion and sub-criterion, only whole number should be used. 
The overall verdict of the assessment should be computed based on the arithmetic 
average of the 11 criteria with only one decimal place. 
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Scoring	
  Scale



Develop  Plan

73
Plan

Activity/Week 1 2 3 4 5 6 7 8 9 1
0

1
1

1
2

Deadline Assigned  to Status

P
L
A
N

Communicate  Intent

Organise  Team

Develop  Plan

Understand  AUN  QA  criteria  and  
process

D
O

Self-­assessment

Collect  data  &  evidences

Close gaps

Write SAR

Review SAR

Verify SAR

Gather Feedback
A
C
T

Improve QA

Finalise SAR

Communicate SAR

Get Ready

Change Management

C
H
E
C
K



Status	
  Akreditasi/sertifikasi	
  Prodi
(Status	
  Penjaminan	
  Mutu	
  UGM)

• Penjaminan	
  mutu	
  Internal	
  :	
  Audit	
  Mutu	
  Internal	
  siklus	
  1	
  tahun	
  
(persiapan	
  akreditasi/sertifikasi	
  nasional&internasional)

• Penjaminan	
  mutu	
  Ekternal
- Nasional	
  :	
  76	
  %	
  terakreditasi	
  A	
  (dari	
  258	
  prodi)
- Regional	
  (sertifikasi	
  AUN):
- -­‐ 32	
  Prodi	
  (S1)	
  è target	
  setiap	
  tahun	
  6	
  prodi
- Internasional:

Ø AACSB	
  :	
  8	
  prodi	
  fakultas	
  Ekonomi	
  Bisnis	
  (2014)
Ø T.	
  Kimia	
  :	
  I-­‐Chem-­‐E	
  (1	
  prodi)
Ø Mipa Kimia	
  :	
  Royal	
  Chemistry
Ø Sistem	
  informasi	
  Medis	
  (1	
  prodi)
Ø S1	
  Kedokteran	
   :	
  Fascu (proses)



THE	
  MOST	
  IMPORTANT	
  
PURPOSE	
  OF	
  PROGRAM	
  EVALUATION	
  	
  
IS	
  NOT	
  TO	
  PROVE	
  BUT	
  TO	
  IMPROVE

(Cited	
  from	
  Daniel	
  L.	
  Stufflebeam)
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